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Introduction
1. Provide a clear and specific introductory statement of the plan, what it is about, and the importance of this plan for your agency.

The Central Union High School District (CUHSD) recognizes the importance of preparing students for the 21st century workforce and is cognizant of the challenges that will be faced by its future graduates in these times of an unpredictable job market and overall economic uncertainty. Like many areas in California, Imperial County experienced unprecedented growth and development during the early part of the 2000’s through 2006.  However, while the job outlook showed some improvement, the county continued its unenviable position of maintaining the highest unemployment rate in the state.  July 2008 statistics indicate Imperial County’s unemployment rate to be 23.3%, a figure that is nearly double that of the county with the next worst rate, and triple that of the state rate of 7.3%.

While agriculture is the cornerstone of Imperial Valley’s economy, it is only the second largest employment sector. Government comprises the greatest percentage of the county’s jobs. In addition to schools, courts, cities and counties, two California State prisons employ 2,400 staff supervising 9,000 Level III/IV inmates.  The third largest employment sector, Trade, Transportation and Utilities, continues to grow as the county’s geothermal industry flourishes as a result of the increasing need for alternative energy.  A growing hospitality and tourism market has fueled the opening of numerous new restaurants and the erection of several new hotels in the area.
With serious questions about our nation’s financial stability and recognition that we live in an increasingly global economy, we understand the critical need for the K-16 educational system to address the immediate need to adequately prepare our students to become productive members of not just the current workforce, but also tomorrow’s workforce. CUHSD is poised to be proactive and address the above mentioned trends with a comprehensive five year plan of action.  Critical to the district’s mission of providing students with a well-rounded education and consistent with Education Code Section 51228, the CUHSD Career and Technical Education Plan for 2008-2013 focuses on providing “all pupils with a rigorous academic curriculum that integrates academic and career skills, incorporates applied learning in all disciplines, and prepares all pupils for high school graduation and career entry.” 

The district’s coherent plan of action for Career and Technical Education (CTE) is founded on an acknowledgement by the Board of Trustees and administration of the fact that our community, indeed our world, is facing a time of great demographic and economic change. In recognition of the significant challenges before us, the CUHSD plan is designed to:

· Be responsive to the unique needs of our diverse student population;

· Provide students with high quality academic and technical instruction that prepares them to be competitive within our local, state and global economy; 

· Prepare students for postsecondary and career success; and

· Recruit and/or retain highly qualified CTE teachers.
The plan details the current and planned career pathways that are part of eleven industry sectors at our high schools.  Based on identified needs and interests of students and the community and building on the strengths of existing programs, the plan describes how the district will develop and implement a balanced program that concurrently promotes academic achievement while emphasizing the need to establish a solid career-skill foundation.
Chapter One

Career Technical Education in the Local Education Agency

1. Describe the current status of the career technical education (CTE) delivery system, in the local and regional area.

Central Union High School and Southwest High School currently offer a wide variety of CTE programs and courses in the areas of Agriculture, Business Education, and Industrial Technology. The district works closely with Imperial Valley Regional Occupational Program (IVROP) in planning and implementing a variety of capstone courses. New ROP programs in Culinary Arts and Dental Assisting were implemented at the start of the 2008-09 school year.

The Agriculture program operates on the Southwest High campus and includes a four year sequence of general Agriculture (Ag 1-4) and Ag Mechanics.  These courses cover all facets of the agricultural industry from animal science and crop science to marketing, production and farm equipment. Business Education courses are offered at both high schools and include instruction in introductory word processing, advanced computer applications and accounting. ROP courses in Computer Office Applications and Computerized Accounting serve as the program’s capstone courses.  The Industrial Technology programs at the two schools offer introductory Technology Exploration courses but maintain different areas of emphasis.  Central Union offers sequences of courses in automotives and woodworking, while Southwest focuses on drafting, welding and fabrication.  ROP capstone courses include Advanced Woodworking/Cabinetry, Automotive Technology, Computer Repair, Fabrication & Welding, Mechanical Drawing, and AutoCAD. Other popular courses for students with an interest in technology include ROP Graphics and Computer Design & Animation. Central Union High’s CalSAFE childcare program provides students with hands-on opportunities to work with infants and toddlers in the Infant Care and ROP Child Development courses. 
Two California Partnership Academies, one at each comprehensive high school, are offered in the areas of Legal & Protective Services and Visual & Performing Arts. A new Health Sciences Capacity Building grant, the Southwest Academy for Careers in Health Sciences (SACHS), along with a sizeable local IVROP grant provided funding for the startup of the Dental Assisting program, and plans are being made for the addition of other health related courses for future implementation. A Medical Terminology course to be offered by IVROP is scheduled to begin later in the year and will provide another option to students participating in the SACHS program.  Kennedy Middle School is an active partner in the SACHS project with planned activities designed to develop foundation knowledge in health careers and build interest in future participation in the project at the high school level.
On a regional basis, opportunities are available for students to participate in CTE programs throughout the county.  Presently, CUHSD students are enrolled in Fire Science and Certified Nursing Assistant programs offered in neighboring school districts, and several students participated during summer in a ROP Photography class.  IVROP collaborates with our five feeder elementary districts in implementing programs that raise career awareness and offer opportunities for career exploration and facilitates communication with Imperial Valley College in the articulation process.  
2. Provide information regarding the participation of students in CTE programs as compared to total district enrollment. Information should include enrollment, demographics, and achievement data.

	Current Demographic Data (9/23/08)
	Total District
	CTE Programs

	Enrollment 
	4,162
	1,761

	Introductory
	n/a
	1080

	Concentration
	n/a
	122

	Capstone
	n/a
	559

	Special Education
	   326 (8%)
	160 (9%)

	Free/Reduced Lunch
	2,525 (61%)
	Current nos. NA

	English Learners 
	1,288 (31%)
	521 (30%)

	Males
	2,077 (50%)
	974 (55%)

	Females
	2,085 (50%)
	787 (45%)


Approximately 42% of CUHSD students are enrolled in a CTE course.  As shown, the percentage of special education students and English learners is comparable to that of the general population.  More boys than girls are currently participating in CTE courses, a fact that is attributed to the number of Industrial Technology and Automotive course offerings (additional information provided on page 19).  Current year data for free/reduced lunch has not been input into the student database, however historically this number has been equal or higher to the percentage in the total population.  
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	CUHSD Grade 10 CAHSEE (Combined)

	Year
	Population
	 % Passed - ELA
	% Passed - Math

	
	
	CUHS 
	SHS
	State
	CUHS
	SHS
	State

	2006
	All
	74%
	69%
	77%
	78%
	73%
	76%

	
	Hisp
	72%
	66%
	66%
	77%
	71%
	65%

	
	White
	89%
	90%
	90%
	85%
	86%
	88%

	
	EL
	39%
	30%
	38%
	57%
	51%
	48%

	2007
	All
	71%
	75%
	77%
	79%
	81%
	76%

	
	Hisp
	69%
	72%
	66%
	77%
	79%
	66%

	
	White
	92%
	96%
	89%
	93%
	98%
	88%

	
	EL
	35%
	37%
	36%
	55%
	59%
	47%

	2008
	All
	74%
	76%
	79%
	77%
	78%
	78%

	
	Hisp
	72%
	72%
	70%
	76%
	76%
	70%

	
	White
	89%
	100%
	92%
	88%
	91%
	88%

	
	EL
	35%
	36%
	40%
	53%
	54%
	50%

	Figures in blue and purple indicate that the population meets/exceeds the state's pass rate.


As shown in this graph, API scores over the past seven years clearly demonstrate an overall positive trend that has resulted from the schools’ instructional improvement efforts.  However, Southwest has experienced a slight decline over the past three years. The district recognizes the significant challenges it faces in maintaining a pattern of sustained growth into the future and is striving to avoid complacency based on past successes.  The district plans to continue implementation of strategies that have proven effective and closely evaluate what’s not yielding success.  Based on analysis of data, the schools will continue to develop new policies and practices that build upon the strong foundation that has been established.  
As indicated by values highlighted in blue and purple, over the past three years CUHS and SHS student sub-groups have achieved at/above the State pass rate in the majority of instances, particularly in mathematics.  The district goal is to increase the grade 10 census administration pass rate for all students to 85%, and to ensure that all students pass the CAHSEE prior to the end of grade 12.

Chapter Two

Building High-Quality Career Technical Education Programs
1. Provide your agency’s vision and mission for the delivery of career technical education (CTE) in the future.

It is the vision of the Central Union High School District to provide a high quality, high interest Career Technical Education program that includes rigorous coursework coupled with relevant academic instruction that fully prepares students to succeed in postsecondary education and/or possess the skills and knowledge necessary to enter the 21st century workforce as productive members of society.

It is our mission to implement career technical instructional pathways that include opportunities for students to explore an array of career options, acquire industry-defined skills, strengthen basic academic and life skills, achieve high academic standards, develop work ethics, and prepare for advanced and continuing education.

2. List the goals and expected outcomes for CTE as defined by all stakeholders.

	Goal 1:
	Provide students with access to a rigorous and relevant curriculum which integrates the achievement of high academic standards and the acquisition of industry-specific technical skills and knowledge.

	OBJECTIVES – 

	  Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	1.a.
	Ensure alignment of the curriculum in all CTE pathway courses with the CTE framework
	Review & revision of course outlines initiated
	Revisions Completed 
	Review and update as needed
	Review and update as needed
	Review and update as needed

	1.b.
	Provide opportunities for applied learning that incorporate the acquisition of occupation-specific skills supported by relevant core academic knowledge; encourages critical thinking; and teaches work ethics and employability skills.
	Review & revision of scope and sequence and related lesson plans 
	Revisions Completed
	Review and update as needed
	Review and update as needed
	Review and update as needed

	1.c.
	Integrate the instruction of mathematics and ELA standards into CTE course curricula to support the school-wide efforts to increase the percentage of students who have passed both parts of the CAHSEE prior to the end of their senior year.
	94% of seniors pass
	96% of seniors pass
	98% of seniors pass
	99% of seniors pass
	100% of seniors pass


	Goal 2:
	Provide students with access to materials, equipment and technology which are reflective of those found in local business and industry

	OBJECTIVES – 

	Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	2.a.
	Acquire and maintain instructional materials and equipment that are comparable to those used in industry.
	Analysis of need conducted and purchases made
	Analysis of need conducted and purchases made
	Analysis of need conducted and purchases made
	Analysis of need conducted and purchases made
	Analysis of need conducted and purchases made

	2.b.
	Update, upgrade and replace at least 15% of the obsolete technology resources used in CTE courses based on the identified needs of the school sites and availability of funding.  The schedule for replacing entire labs is based on a 6-7 year cycle. 
	15% of resources upgraded or replaced
	15% of resources upgraded or replaced
	15% of resources upgraded or replaced
	15% of resources upgraded or replaced
	15% of resources upgraded or replaced

	Goal 3:
	Ensure all students ongoing opportunities to thoroughly investigate career/education options, develop employability skills, and enhance work ethics.

	OBJECTIVES – 

	Benchmarks

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	3.a.
	Increase the percentage of grade 9-10 students who complete "Introduction to Computers" or other introductory technology course and demonstrate proficiency in basic technology skills
	96% of Gr. 9-10 students
	97% Gr. 9-10 students
	98% Gr. 9-10 students
	99% Gr. 9-10 students
	100% Gr. 9-10 students

	3.b.
	Steadily increase the number of students participating in CTE courses as a result of counselors’ actively recruiting students to enroll in career pathway courses.
	42% of students participate
	44% of students participate
	46% of students participate
	48% of students participate
	50% of students participate

	3.c.
	Increase the percentage of 12th grade students successfully completing a CTE program pathway while concurrently earning the credits necessary to fulfill graduation requirements.
	25% of Gr. 12 students
	28% of Gr. 12 students
	31% of Gr. 12 students
	34% of Gr. 12 students
	37% of Gr. 12 students


3. Provide information regarding the participation of students, parents, business/ industry representatives, and community leaders in the development of this plan. 

The CUHSD CTE Advisory Committee serves as the primary planning, implementation, and monitoring body working collaboratively with committees and individuals at the site level, district level and in the community to ensure broad-based representation.  The advisory committee membership includes two site Program Improvement Resource Teachers (PIRTs), two Vocational Education Department Chairs, the IVROP Superintendent, two local business persons, a counselor, the Special Education Director, two Principals and the Assistant Superintendent.  The membership is strategically structured to ensure that all stakeholders and the two high school sites are equally represented and that each member serves a specific role in both the development and implementation phases of the plan.  

With primary site level duties for coordinating Single Plan for Student Achievement (SPSA) development/ implementation, the CUHS/SHS PIRTs work with their respective Principals and School Site Councils (SSC) in ensuring that Perkins and other categorically funded expenditures for CTE are planned based on needs and aligned with site improvement goals.  These individuals have and will continue to serve as liaisons between the CTEAC and SSC as they actively involve parents, students and staff in the planning process.  During plan development, PIRTs and Department Chairpersons engaged in two-way communication, sharing drafts of the Local Plan with SSCs and CTE teachers; returning to the CTEAC with feedback and recommendations.  The Special Ed Director and counselor secured input from parents of special needs student, including those with disabilities, English Learners, Migrant and GATE.
The Vocational Department Chairpersons contribute their own technical expertise to the CTE planning process, as well as that of their contacts in their field. On an ongoing basis, they use their daily communication with staff and students to assess the perceived and actual needs and interests.  They collect qualitative and quantitative data regarding condition, use level, and availability of programmatic resources and report their findings to the CTEAC.  They, along with their CTE colleagues, also gathered input from business and industry representatives at ROP Advisory meetings. 
The IVROP Superintendent continuously interacts with the business community, public agencies and educators, regularly communicating with the CUHSD Assistant Superintendent and Superintendent.  She provides information gleaned from local and state sources and makes recommendations regarding programmatic offerings and curriculum. 
4. Provide a list of the CTE industry sector(s) and career pathway(s) to be assisted with the Perkins IV funds and designed to be consistent with the overall CTE vision and meet or exceed the state adjusted levels of performance. (This response could be a table.)

	CTE Industry Sector
	Pathway(s)

	Agriculture and Natural Resources
	Agricultural Business

Agricultural Mechanics

	Arts, Media, and Entertainment
	Media and Design Arts

Performing Arts (Partnership Academy Funded)

	Building Trades and Construction
	Cabinetmaking and Wood Products

	Education, Child Development and Family Services
	Child Development

	Engineering and Design
	Engineering Design

Computer Hardware, Electrical, and Network Engineering

	Finance and Business Industry
	Accounting Services

	Health Science and Medical Technology
	Therapeutic Services

	Hospitality, Tourism and Recreation
	Food Service and Hospitality

	Manufacturing and Product Development
	Welding Technology (Included in Ag Mechanics Pathway)

	Public Services
	Protective Services (Partnership Academy Funded)

	Transportation
	Vehicle Maintenance, Service, and Repair


5. Describe the process and rationale for determining the CTE program(s) to be assisted with Perkins IV funds. 

Imperial County is plagued by extreme poverty and as previously indicated, the highest unemployment in the state.  Just under one-third of our students are limited English speaking. The economy is based in agriculture with a large percentage of jobs that are seasonal in nature.  These facts present serious challenges when determining the types of training which would most benefit the students in our area.  Oftentimes, we are preparing our youth with the skills necessary to secure jobs outside of our county.
In determining the CTE programs to be assisted with Perkins funds, district and school administration in cooperation with parents, teachers, students and local business representatives evaluate labor market data (see section 6.) and consider input from employers regarding the community’s needs.  As an example, when local dentists voiced concerns about the inability to find dental assistants with any prior training, the district responded by developing a program and applying for a two grants to support the implementation of the Dental Assistant program.  During the development and planning, the demand for training in a variety of other health careers emerged, which has served as the catalyst for planning the addition of other health science courses in the future.
As indicated, Perkins funds are distributed to school sites, and budgets are included in school plans developed by School Site Councils.  The level of funding provided to each CTE program/course assisted with Perkins dollars is based on an annual evaluation of need.
6. Describe how labor market information is used to determine the CTE programs offered by the Local Educational Agency. (State Plan)

Labor market reports for the state and the El Centro Metropolitan Statistical Area are analyzed as the basis for determining programs to continue, drop or add.  In addition, feedback from local business and community members is considered when evaluating the need for programmatic changes.  As an example, for 2008-09 an Air Conditioning Repair course was eliminated based on low student interest and a limited number of job opportunities.  And due to the needs identified in the health and hospitality industries, courses in Dental Assisting and Culinary Arts were added.
Top twenty industries based on job openings and growth projections for Imperial County are identified in the following table.
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Farmworkers and Laborers, Crop, Nursery, and Greenhouse 2,640 Pharmacists 200 290

Cashiers 1,000 Cement Masons and Concrete Finishers 180 260

Retail Salespersons 990 Retail Salespersons 1,360 1,850

Combined Food Preparation and Serving Workers, Incl. Fast Food 630 Medical Assistants 140 190

Police and Sheriff's Patrol Officers 420 Cooks, Restaurant 210 270

Correctional Officers and Jailers

360

First-Line Supervisors/Managers of Construction 

Trades and Extraction Workers

210 270

Stock Clerks and Order Fillers 350 Plumbers, Pipefitters, and Steamfitters 220 280

Secondary School Teachers, Except Special and Vocational Ed 340 Cooks, Fast Food 410 520

Office Clerks, General 340 Registered Nurses 570 720

Teacher Assistants 300 Police and Sheriff's Patrol Officers 810 1,020

Elementary School Teachers, Except Special Education 290 Automotive Service Technicians & Mechanics 310 390

Laborers and Freight, Stock, and Material Movers, Hand 290 Construction Laborers 560 700

Waiters and Waitresses 280 Waiters and Waitresses 370 460

Registered Nurses

270

Combined Food Preparation and Serving Workers, 

Including Fast Food

940 1,160

Cooks, Fast Food

240

First-Line Supervisors/Managers of Food 

Preparation and Serving Workers

260 320

Janitors and Cleaners, Except Maids and Housekeeping Cleaners 230 Customer Service Representatives 260 320

Construction Laborers 210 Medical and Health Services Managers 130 160

Truck Drivers, Heavy and Tractor-Trailer

210

Special Education Teachers, Preschool, 

Kindergarten, and Elementary School

130 160

First-Line Supervisors/Managers of Retail Sales Workers 200 Fire Fighters 310 380

Agricultural Equipment Operators 190 Counter and Rental Clerks 180 220

Occupational Title

Job 

Openings 

Occupations with the Most Job Openings 

Occupational Title

Fastest Growing Occupations

El Centro Metropolitan Statistical Area (Imperial County) 2004-2014

Annual Average 


The district’s programs address local labor needs in the areas of agriculture, clerical/accounting, legal services, food services and health related fields.  Unfortunately, many of these jobs are in fields with relatively low wages.  Therefore, we also consider the needs of nearby San Diego County where five of the top ten highest demand occupations are in computer related industries; an area of study featured in several CUHSD CTE pathway courses.

Chapter Three

Responses to Satisfy the Requirements of Perkins IV and the

State Plan

Section 1:
Alignment of the Career Technical Education program
1. All interested individuals are informed about the State Plan and Perkins IV requirements.

A.
Describe how parents, students, academic, and CTE teachers, faculty, administrators, career guidance and academic counselors, representatives of business and industry, labor organizations, representatives of special populations, and other interested individuals are involved and participate in the ongoing development, implementation, and evaluation of local CTE programs. (Perkins IV Section 134[b][5], State Plan)
	Central Union and Southwest High Schools conduct monthly meeting of their School Site Councils, broad-based advisory teams composed of teachers, parents, community members and students who are integrally involved in the schools’ decision making process.  Members of the councils continuously provide input and review progress in the implementation of the schools’ comprehensive Single Plans for Student Achievement.  The SPSAs incorporate improvement strategies for ALL programs by coordinating resources from a variety of funding sources, including Perkins and other California State funding for CTE programs.

In addition, English Learner Advisory Council meetings and Migrant Advisory Council meetings provide parents and special population students opportunities to give input, ask questions, and learn about program guidelines and support services.  The CUHSD CTE Advisory Committee and Regional Occupational Program Advisory Committees include a variety of business and community representatives who provide input regarding local business opportunities and needs in general. Input regarding specific industries will continue to be gained through twice yearly meetings for Regional Occupational Program Advisory Committee meetings.

The CUHSD Superintendent serves as the chairperson of the countywide P-16 council, and sits on the Education Committee for the El Centro Chamber of Commerce.  In these roles he regularly communicates with business representatives and public officials regarding the district’s CTE programs.  In turn, he receives feedback about the community’s needs regarding desired student skills and competencies.
These committees in conjunction with the CUHSD Board of Trustees are regularly provided information about the Perkins program and requirements and the district’s Career Technical Education program offerings.  In turn, they provide suggestions for program improvement and modifications in curriculum to encourage instruction which is relevant to the workplace. One CUHSD Board member also serves on the IVROP Board.
The following meetings and/or consultations with committees and individuals involved in the development, implementation and evaluation of vocational and technical education are conducted on an ongoing basis.



	Meeting Type
	Participants
	Meeting Frequency

	School Site Council
	Parents, Teachers, Classified, Students, Principal
	8 times per year

	Board of Trustees
	Elected community members
	Monthly

	English Learners Advisory Committee
	Parents, Teachers, Administration
	4 times per year

	Migrant Parent Advisory Committee
	Parents, Community, Counselor, Teachers, Admin.
	6 times per year

	CTE Staff Meetings and Collaborative Planning
	Department Chairpersons, Teachers, Administration
	10-14 times per year

	IVROP Board
	IVROP Superintendent; Representative from District Board of Trustees
	8 times per year

	Career Technical Education Adv. Committee
	Business, Special Pops Reps, Gov’t Reps, Teachers, Counselor
	2 times per year; or as needed

	ROP Advisory Committees
	Business Reps, Teachers, CalWORKs staff, Counselors, Administrators, IVROP staff
	2 times per year

	Chamber of Commerce Education Committee
	Community Business Leaders, Educators, IVROP Staff
	6 times per year


B.
Describe how such individuals and entities are effectively informed about, and assisted in understanding the requirements of the State Plan and the Perkins Act, including the requirement for CTE programs of study. (Perkins IV Section 134[b][5], State Plan)

Information about the CTE program is disseminated to the home and community through newsletters, pamphlets, and parent/teacher meetings. Links to the State Plan and the Act as well as this application will be posted on the district website. At the various meetings identified in the previous section, information about the State Plan and Perkins Act has been or will be shared and discussed.  Explanations of the program of study will emphasize the connections of the high schools’ pathways to postsecondary education; sequences of courses that integrate rigorous academic and vocational learning that are aligned to state standards; and the potential for students’ to attain industry-specific certification as a result of their study. Information in the following section clearly highlights the programmatic components and the linkages to certifications and post high school training or college.
2. Describe how the appropriate courses of not less than one CTE program of study will be offered. A program of study as described in Perkins IV Section 122(1)(A) and the State Plan;

· Incorporates secondary education and postsecondary education elements

· Includes coherent and rigorous content aligned with challenging academic standards and relevant CTE content aligned with the California CTE Standards and Framework in a coordinated, non-duplicative progression of courses that align secondary education with postsecondary education to adequately prepare students to succeed in postsecondary education

· May include the opportunity for secondary education students to participate in dual or concurrent enrollment programs or other ways to acquire postsecondary education credits and 

· Leads to an industry-recognized credential or certificate at the postsecondary level or an associate or baccalaureate degree (California Education Code [EC] 51224, Perkins IV Section 135[b][2])

· NOTE: A Program of Study Worksheet (page 17) must be completed for at least one program of study.

Program of Study Description:  CUHSD will offer thirteen CTE programs of study consisting of two or more sequenced courses (with the exception of the multi-hour ROP Culinary Arts).  The Legal Services Academy and the Visual and Performing Arts Academy are supported with California Partnership Academy funding.  The programs which may be supplemented with Perkins IV funding include the following:
	Program of Study Name
	Courses
	Offered at:
	Articulation Status*
	Certification or Degree to be Achieved

	Agricultural Science and Business
	Agriculture I-IV 

· Intro to Ag 

· Animal Science 
	· Plant & Soil Science
· Business Mgmt 
	Southwest 
	
	A.S./B.S. in Agriculture, Crop Science, Ag Business, 

	Agricultural Mechanics
	Ag Metal and Welding 

ROP Ag Fabrication & Welding*
	Southwest 
	Articulation agreement with IVC pending
	A.S./B.S. in Agricultural Mechanics; AWS National Welder Certification

	Automotive Technology

(NATEF Certified)
	Automotive Drive Trains 

Automotive Engine Performance 

Automotive Electrical*
ROP Automotive Technology
	Central Union 
	Articulated with Cuayamaca Community College, Denver Automotive & Universal Technical Institute
	AYES Certification;

A.S. in Automotive Technology

	Business
	Introduction to Computers 

Advanced Computers 

ROP Computer Accounting *

ROP Computer Office Systems*
	Southwest and

Central Union 
	Articulation agreement with IVC pending
	A.S./B.S. in Accounting, Business Administration

	Child Development
	Infant Care 

ROP Careers with Children*
	Central Union 
	Articulated with IVC - credit by exam process
	A.S. in Early Childhood Education

	Computer Graphics and Design
	Art I & II (not Perkins funded)
Technology Exploration

ROP Computer Graphic Design*

ROP Animation & Design
	Southwest and 

Central Union 
	Articulation agreement with IVC pending
	A.S. in Graphic Design and Media

	Computer Repair and Networking
	Introduction to Computers

Technology Exploration 

ROP Computer Repair
	Central Union 
	
	A+ Certification;

A.S./B.S. in Information Systems

	Culinary Arts
	ROP Culinary Arts (multi-hr >300 hrs.) 
	Southwest
	
	ServSafe Certification

	Engineering Design
	Technology Exploration 

ROP Mechanical Drawing 

ROP AutoCAD
	Southwest 
	
	A.S. in Computer Drafting & Design; B.S. in Architecture, Engineering

	Health Science
	Introduction to Health Careers (planned)
Medical Terminology* (IVROP)

ROP Nursing Assistant

ROP Dental Assistant
	Southwest
Seeley

Brawley

Southwest
	
	Certified Nurse Assistant/Home Health Aide Certification; Registered Dental Assistant (Registration)

A.S./B.S./M.S. in Nursing; Health Sci.; M.D., DDS

	Woodworking Trades
	Wood I 

ROP Advanced Wood
	Central Union 
	Articulation agreement with IVC in planning stage 
	A.S. in Cabinet and Furniture Technology


*With the exception of Careers with Children, other articulation agreements with Imperial Valley College (IVC) are currently being re-negotiated.  The new agreements will require a credit-by-exam process.  Courses that are or will be articulated are in bold.
3. Describe how students will be provided with strong experience in, and understanding of, all aspects of the industry in which they are studying. (Perkins IV Section 134[b][3][c], Section 135[b][3], State Plan)          

NOTE: All aspects of the industry include; planning, management, finances, technical and production skills, underlying principles of technology, labor and community issues, health and safety, and environmental issues related to that industry. See the Instructions and Guidelines document (pages 22-24) for further explanation of all aspects of industry.

CTE teachers are cognizant of the necessity for their programs of study to include planning, management, finances, technical and production skills, underlying principles of technology, labor and community issues, health and safety, and environmental issues related to their industry.  CTE teachers districtwide will re-evaluate their curricula and make modifications as needed to ensure that each CTE course of study includes ALL aspects of the industry.  During collaborative planning sessions, CTE teachers will present their course’s scope and sequence and engage in peer review and discussion regarding content and/or strategies that could be employed to strengthen students’ understanding of specific aspects of their targeted industry.  Follow-up observations and evaluations will validate the inclusion of these curricular components in the instructional program.
4. Describe how students participating in CTE programs are taught to the same coherent and rigorous content aligned with challenging academic standards as are taught to all other students. (Perkins IV Section 134[b][3][D], State Plan)

Career technical education staff members continuously work to ensure that all course curricula are both rigorous and relevant.  In addition to specific vocational area skill competencies, students are held to high standards for industry safety and workplace conduct.  Technical reading and writing are required, and industry-specific mathematical skills, including measurement, calculation, estimation and statistics, are taught in nearly every course.  Academic and CTE staff are involved in an ongoing process of evaluating their instructional programs and formalizing the curriculum of each course by developing course descriptions, goals and objectives aligned with state and national standards. 
Students in CTE pathways must pass the High School Exit Exam and successfully complete the same academic courses as all other students in order to fulfill graduation requirements. This includes at a minimum two years of mathematics, four years of English, three years of Social Science, two years of science, two years of PE, one year of fine arts, and one semester each of practical arts, health, and technology.
5. Describe how CTE students at the secondary level are encouraged to enroll in rigorous and challenging courses in core academic subjects (as defined in section 9101 of the Elementary and Secondary Education Act of 1965). Include the implementation and alignment of the CTE Content Standards and Framework. (Perkins IV Section 134[b][3][E], State Plan)

Counselors, teachers, and administrators routinely converse with students in formal and informal settings about the importance of striving to take and succeed in higher level courses.  In developing individual four year plans, students are counseled to pursue a course of study that is best aligned with their academic goals and career aspirations.  In 2008-09, the district is piloting the administration of the ACT PLAN for 10th grade students.  Consistent with the philosophy of “AP Potential”, the goal is to use PLAN results to help identify more students with the aptitude for success in Advanced Placement coursework and encourage them to enroll.  It is expected that many of the students who have chosen CTE pathways and would not have historically elected to sign up for AP courses, will demonstrate the foundational academic skills that are indicative of their potential for success in advanced curricula.  The district is prepared to increase the number of AP sections offered to accommodate growth in student requests and enrollment.
CTE instruction explicitly addresses foundation standard 1.0, as teachers ensure that, “Students understand the academic content required for entry into postsecondary education and employment in the chosen sector.” Several CTE pathways courses require advanced math and science skills.  As an example, the success of students participating in courses in the new Health Sciences Academy is dependent upon the knowledge base that they have in biology and chemistry. Likewise, AutoCAD and Animation & Design students must have a working understanding of geometric concepts to fully achieve mastery in these programs. In each of the district’s three academy programs, teams of teachers from core academic disciplines partner with CTE teachers in planning and coordinating curriculum.  While the academy programs provide a formal structure for cross-curricular collaboration, all other CTE pathways include less formal coordination processes.  CTE teachers work with English staff and the Academic Coach in integrating relevant oral and written activities into their curricula in accordance with foundation standard 2.0 Communications.  In addition, schoolwide CAHSEE preparation exercises in mathematics have been developed for implementation in all classrooms.
6. Describe in detail the CTE curriculum and instructional strategies used to deliver the CTE courses that foster “essential employability skills” such as; the ability to work in a team, critical thinking, problem solving, and leadership skills, referenced in the eleven “foundation standards” in the California CTE Model Curriculum Standards. (State Plan)

CTE instructors are keenly aware of the importance of a well rounded curriculum that not only teaches technical skill and supports academic learning, but also emphasizes those skills that students need to possess to be high quality employees.  In nearly every advisory meeting, the topic of work ethics and character become key points of discussion.  Employers express concerns about employees’ ability to analyze problems and solve them.  Additionally, the ability to form positive interpersonal relationships; to work independently and/or as team member; and general employability skills such as punctuality, honesty, motivation, and effort are identified as priorities.
These skills are addressed explicitly, but more importantly are strategically incorporated into learning activities in which skills are applied.  In nearly every CTE program, students routinely function in teams of two or more as they work together to complete real-world projects and tasks.  Students are challenged with developing the final product but must employ critical thinking and problem-solving skills to get the job done. As an example, it is not uncommon for another district program to call upon the skills of student in the Ag Mechanics/Welding program to assist with the fabrication of equipment that is needed.  When the SHS Eagle Band program needed a trailer for transporting instruments, CTE students responded.  Students in the Mechanical Drawing program first drew up plans and teams of Welding students in three different periods worked on the project.  Because students with prior years of welding coursework are often placed in classes that operate concurrently with introductory courses, advanced level students take the lead in determining what needs to be done next.  When problems arise, students ask questions such as, “how do we make this work?” or “what do we need to do to correct this problem?”
As another example, in the new Culinary Arts program, on a biweekly basis students are responsible for all aspects of the operation of “K-afe 56”, a restaurant for staff.  Student teams engage in learning about all that is required in planning, ordering, preparing, serving and cleaning up.  The role of teams is clearly defined - just as in an ordinary restaurant, cooks are cooking, waiters/waitresses are serving, bus-boy/girls and dishwashers are cleaning up – kitchen staff are not allowed in the dining area, although an occasional peak through the door allows students a moment to experience the pride and satisfaction of a job well-done and observe the genuine appreciation of their efforts by staff.  Customer service is an obvious emphasis.
7. Summarize progress to date in achieving academic and CTE integration and describe planned activities to continuously improve progress in this area over the next five years. Response should address activities such as staff development, curriculum development, collaborative program planning and implementation, and team teaching. (Perkins IV Section 135[b][1])

It is recognized that the role of academic and vocational disciplines in support of one another is critical in our endeavor to improve our instructional program. Non-core instructors, including CTE staff, will continue to work hand-in-hand with core content teachers in setting high standards for academic achievement.  CTE teachers recognize the importance of integrating curricular activities that emphasize practical applications for reading, writing, science and mathematics.  CTE teachers will actively participate in school wide CST and CAHSEE preparation activities, and will maintain their responsibility for daily monitoring of student reading during SSR. 
CTE staff members have collaborated with core academic teachers in developing complementary standards while at the same time developing goals, objectives, activities and evaluation processes that integrate reading, writing, speaking and mathematics into the curriculum.  Vocational leaders have created specific writing activities to be used in vocational courses.  CTE staff are active participants in district-wide staff development including Classroom Assessment for Student Learning, Standards Based Grading, and Effective Teaching Strategies.

The scope and sequence of courses and curriculum for students in CTE courses includes a wide variety of offerings that provide scaffolded learning opportunities as students matriculate from one course in the sequence to the next.  Vertical and horizontal articulation among CTE and between core academic teachers and CTE teachers occurs during 12-15 collaborative planning sessions that take place throughout the school year. Content Teams focus on essential standards, learning targets, assessment, data analysis and effective teaching strategies. Teacher release time is provided as needed to allow for extended time to plan/revise curriculum using the essential standards identified for regular content courses as the foundation. 
CTE course curricula are designed to include rigorous integrated technical and academic content that is relevant and inherently high-interest for students.  Instruction incorporates applied learning opportunities that allow students to develop and practice industry-specific skills while relying on their academic knowledge as a foundation.  Student products such as a trailer or fencing built in the welding program or three-dimensional models created by a state-of-the-art 3-D printer in AutoCAD allow students to demonstrate their knowledge in a way that is truly meaningful.  At the same time, students clearly understand that their underlying mathematics skills are critical to success.
	STAFF DEVELOPMENT
	Goal: 1 

Enhance CTE teachers’ pedagogical skills that support student learning of core curricular standards through targeted staff development activities.

	ACTIVITIES – 

	Outcomes/Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	1.
	CTE teachers will be provided opportunities to participate in relevant professional development in the areas of writing, mathematics, and assessment.
	33% of teachers participate in training
	33% of teachers participate in training

(66% cumulative)
	33% of teachers participate in training

(99% cumulative)
	50% of teachers participate in refresher training
	50% of teachers participate in refresher training

	CURRICULUM DEVELOPMENT  (from page 4):


	Goal: 2

Provide students with access to a rigorous and relevant curriculum which integrates the achievement of high academic standards and the acquisition of industry-specific technical skills and knowledge.

	ACTIVITIES – 

	  Outcomes/Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	2.a.
	Provide opportunities for applied learning that incorporate the acquisition of occupation-specific skills supported by relevant core academic knowledge; encourages critical thinking; and teaches work ethics and employability skills.
	Review & revision of scope and sequence and related lesson plans 
	Revisions Completed
	Review and update as needed
	Review and update as needed
	Review and update as needed

	2.b.
	Integrate the instruction of mathematics and ELA standards into CTE course curricula to support the school-wide efforts to increase the percentage of students who have passed both parts of the CAHSEE prior to the end of their senior year.
	94% of seniors pass
	96% of seniors pass
	98% of seniors pass
	99% of seniors pass
	100% of seniors pass

	COLLABORATIVE PLANNING & IMPLEMENTATION
	Goal: 3 

CTE and Academic teachers will work together to develop coordinated curricular activities



	ACTIVITIES – 

	  Outcomes/Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	3.
	Provide opportunities for CTE and core teachers to engage in cross-curricular planning
	Review/ update writing activities

 to be implemented in identified CTE classes
	Review/ update math activities

 to be implemented in identified CTE classes
	Review/ update writing activities

 to be implemented in identified CTE classes
	Review/ update math activities

 to be implemented in identified CTE classes
	Review/ update writing activities

 to be implemented in identified CTE classes

	TEAM TEACHING
	Goal: 4 

Teams of CTE and Academic teachers will work together to deliver coordinated instruction



	ACTIVITIES – 

	  Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	4.
	CTE and core teachers will team in the delivery of cross-curricular lessons.  

(e.g. English teachers will assist in delivery of expository reading and writing assignment in CTE classroom; math teachers will assist with relevant mathematic instruction in CTE classes)
	Team lesson delivery in two courses
	Team lesson delivery in three courses
	Team lesson delivery in four courses
	Team lesson delivery in five courses
	Team lesson delivery in six courses


8. Describe how students are being encouraged through counseling and guidance to pursue the coherent sequence of courses in the CTE program areas of their interest. (Perkins IV Section 134[b][11], EC 51228, State Plan)

Counselors meet with 8th grade students at their middle schools in the spring of each year.  Graduation requirements and information regarding course options are presented.  Particular emphasis is placed on students enrolling in the courses that are consistent with their long term goals and interests.  Information on CTE pathways is presented, and students are provided with examples of four year plans that would allow students to meet a-g requirements while at the same time completing a sequence of career technical courses. 
During 10th grade conferences with parents and students, counselors assist with formalizing students’ individual four year plans.  Guidance staff review results of interest inventories and aptitude assessments and discuss students’ educational and future career goals.  Progress toward passing the CAHSEE, CTE pathway coursework and complementary academic classes are also reviewed. The Career Technical Education Guidance Technician assists students with the use of CareerLocker as they investigate specific occupations and postsecondary institutions.
9. For each CTE program that will be assisted with Perkins IV funds, complete and include a Career Technical Education (CTE) Sequence of Courses worksheet that appears as the last page of the template. (Perkins IV Section 135 [b][2])

NOTE: The State Plan describes a coherent sequence of courses as a minimum of two or more CTE courses offered in a single CTE program area totaling at least 300 hours of instruction or a single multi-hour course consisting of a minimum of 300 hours of instruction. Program sequences must include a capstone course. Secondary CTE programs may include a Regional Occupation Center/Program (ROCP) course as the “capstone” course.
Included, at the end of this plan, is a Career Technical Education (CTE) Sequence of Courses worksheet for each CTE program offered in the district.
10. Linkages between secondary and postsecondary educational institutions include; California Community Colleges, State Universities, UC’s, private postsecondary agencies, and apprenticeship programs.

Summarize progress made in developing formal written articulation agreements with CTE programs in grades 11-14 and with local workforce preparation systems, i.e., (WIA Boards). Include copies of any formal articulation agreements along with a current list of articulated courses making up the program of study. (Perkins IV Section 135[b][2], State Plan)

Presently, there are formal articulation agreements in place for CUHSD’s Automotive Technology and Careers with Children courses (attached). At one time, articulation agreements with Imperial Valley College (IVC) existed for several courses.  However, after evaluating comparability of curricula, several agreements were temporarily suspended with the goal of establishing new agreements that include issuing of credit-by-exam as part of countywide Tech Prep effort.
The Tech Prep consortium continues to be committed to the process of evaluating courses to determine whether coursework completed at the high school or in IVROP courses will meet the requirements at the community college for the purpose of advanced placement or credit-by-exam.  The articulation process within the consortium is designed to help students advance from one course program or educational level to the next without the unnecessary repetition of essentially similar courses for which credit has already been received.  The consortium members agree that when students obtain credit through advanced placement and/or articulated course work while still enrolled in high school or ROP courses, it enables them to achieve their goal of completing a certificate or degree in a shorter time.   
Last year there were regular meetings to determine the specific direction to be taken. As part of Statewide Career Pathways project, the California Community College Chancellors Office (CCCCO) established a new plan and a format that all CC’s are required to follow. In accordance with the CCCCO plan, Imperial County has been able to develop pathways in six industry sectors that include coursework up through two years of community college.  Imperial County’s Tech Prep areas of focus include Graphic Arts, Welding, Business (Accounting and Computer Office Systems), Construction, Fire Sciences, and Health Sciences.  A MOU is in place that presently allows students who successfully complete the CNA or Medical Terminology courses to receive a waiver of IVC’s Medical Terminology requirement. A formal written articulation is in the final stages of development.  
A list of CUHSD’s articulated courses and the status of others that are pending is included in Program of Study table on Page 10.
11. Describe methods to be used to coordinate CTE services with relevant programs conducted under the WIA, ROCP, and other state or local initiatives, including cooperative arrangements established with local workforce investment boards, and community-based organizations, in order to avoid duplication and to expand the range of and accessibility to CTE services. (State Plan)

CUHSD works closely with IVROP in the implementation of each of its CTE pathways.  With one exception, all district capstones are ROP courses.  A CUHSD Board member serves on the IVROP Board, and CUHSD counselors participate in ROP advisory meetings related to every pathway offered in the district. 
IVROP operates a number of other grant-funded projects that provide additional services to targeted students after school, on weekends and in summer.  Some examples include:  1) the EOWR Project funded by WIA that serves Imperial County youth and provides employability skills training, paid work experience, job shadowing, community service, online mentoring, and career counseling; 2) the ACE program, funded by Imperial County Department of Social Services, serves  youth in foster care and former foster youth and provides case management, academic and career/technical instruction, career exploration, counseling, leadership development and work experience; and 3) the ONE project provides 10 WIA program elements for 150 Youth by exposing them to a variety of health and computer engineering careers.
CUHSD also coordinates activities with the Imperial County Office of Education.  Currently, the district is a member of the GEAR-Up project that focuses on increasing the number of students meeting a-g requirements and qualifying for enrollment in postsecondary institutions – including community college and technical training schools. Additionally, the district is currently participating in the development of a grant application to ARCHES on behalf of the Imperial County P-16 Council. Its purpose is to plan and eventually implement multiple pathways so that "HS graduates have the preparation for, and choice in, pursuing both postsecondary and work options, rather than only one or the other.”
12. Indicate plans to offer additional programs of study. (Optional)
As previously indicated, district staff and advisory committees annually review programmatic offerings and make determinations regarding discontinuing, continuing, and/or adding courses based on labor market indicators and student interest. Budgetary considerations are also taken into account.
As part of the SACHS program, plans for additional health related courses are underway.  In addition to Introduction to Health Careers, a core academic Anatomy course is being considered.  The feasibility of other programs including Web Page Design and Video Production are being investigated. Exploration of a pathway in the Energy and Utilities industry sector was suggested by School Site Councils members – staff will conduct follow-up to determine the labor market needs, student interest, currently available training opportunities, and the fiscal feasibility of developing a program for future implementation.
13. Describe the activities related to the use of technology. Such activities may include: 

· Training of career technical teachers, faculty, and administrators  to use technology, which may include distance learning

· Providing CTE students with the academic and career technical skills (including the mathematics and science knowledge that provides a strong basis for such skills) that lead to entry into the technology fields

· Encouraging schools to work with technology industries to offer voluntary internships and mentoring programs, including programs that improve the mathematics and science knowledge of students (Perkins IV Section 135 [b][4])
For nearly ten years, one of the primary focal points of the CUHSD Career Technical Education program has been the effective use of technology as an integral part of the curriculum.  Currently, all CTE classes have a minimum of one computer and as many as forty computers for instructional purposes.  Both comprehensive high schools offer Technology Exploration programs which offer students opportunities to investigate several high-tech industries by completing computer modules and hands-on activities. ROP courses in Computer Repair, Computer Graphics, Computer Accounting, Computer Assisted Drafting, Computer Design and Animation and Computer Office Applications provide students with opportunities to develop entry level skills necessary to gain employment in related technology fields.  The Automotive Technology program relies heavily on diagnostic technology and regularly seeks out answers to problems through Internet research.
All classrooms are fully wired and Internet-connected and the inventory of technological resources is vast.  Because of the schools’ significant investment in technology, training opportunities for all staff are offered every year.    The district’s five year Technology Plan outlines specific goals and benchmarks for technology related professional development and provides a detailed budget plan for updating and acquiring new technology that amounts to several hundred thousand dollars each year.  CUHSD will continue to utilize Perkins funding to improve and expand the technological resources in vocational classes.
Technology as an industry is not prevalent in Imperial Valley, so there are limited opportunities for students to participate in internships or mentorships in this area.  However, experiential learning opportunities that are related to their coursework are available.
Section 2:
Support and Services for Special Populations

NOTE: The term "Special Populations" means: individuals with disabilities; individuals from economically disadvantaged families, including foster children; individuals preparing for nontraditional fields; single parents, including single pregnant women, displaced homemakers, and individuals with limited English proficiency.

1. Describe the extent to which CTE programs provide full and equitable participation of individuals who are members of special populations. (Perkins IV Section 135[b][9])

Central Union and Southwest High Schools serve equally high percentages of special population students. As shown in the table on page 3, over 60% of district students qualify for free/reduced lunches, 30% are limited English proficient, and approximately 8% are identified as Special Education.  There are approximately 70 students identified as pregnant or parenting.  With few exceptions, the percentage of special population students in vocational courses mirror or exceed that of the whole school population.    Special Ed students make up 9% of the vocational program enrollment, along with 30% ELL, and over 60% disadvantaged students.  The ratio of males to females is 55% to 45%.  
The District employs special program support staff at both school sites who work in coordination with regular counseling staff to ensure the most appropriate course of study for disadvantaged, English learners, migrant and pregnant/parenting students. Student schedules are reviewed, and as appropriate, students are actively recruited for enrollment in CTE programs.  The counseling staff at both high schools also ensures that members of special populations are aware of the vocational offerings and provide the opportunity for them to ask questions and to receive input.  Students meet with the counselors on a one-on-one basis and in group sessions to discuss these issues and receive direction accordingly. The Director of Special Education in conjunction with staff conducts affirmative outreach in placing Special Education students in CTE.  The CalSAFE Director strongly encourages pregnant and parenting teens to participate in vocational coursework.
2. Describe the strategies adopted to overcome the barriers that result in lowering rates of access to or lowering success in the assisted programs for special populations. (Perkins IV Section 134[b][8][A])

As indicated, there are a number of support providers who focus on the specialized needs of Special Education pupils, English language learners, Migrant students, and pregnant/parenting teens.  This includes an English Learner Program Resource Teacher, Migrant Counselor, the Special Education Director, School Psychologists, Special Education teachers, CalSAFE Coordinator, and Instructional Assistants.  Together, with the students’ parents, they strive to ensure that special needs students participate in a program of study which is best suited to their needs, and that provides them the support services necessary for them to succeed.  
Special education students who enroll in ROP and CTE classes and require one-to-one assistance and/or transportation are provided with such services. Counselors and the school Psychologists provide Special Education students and their parents with CTE program options based on each student’s vocational interests at IEP team meetings.  Individual transition plans document planned services. Special Education staff review the schedules of every identified Special Education student and ensure that all who desire to take CTE coursework are able to enroll. 

CUHSD operates a comprehensive CalSAFE program for pregnant and parenting students with coordinated services for child care to ensure that teen parents have every opportunity to complete their education. CalSAFE staff conduct outreach and recruitment for participation in the program and assist in developing appropriate schedules (including participation in CTE/ROP courses), ensure that school-based childcare is accessed, and provide supportive counseling, and tutoring. The coordinator monitors each student’s progress, provides academic and career counseling, and ensures that students participate in an instructional program that maximizes their opportunities for success.  Special transportation is provided for teen mothers and their infants.
The English Learner Program Resource Teacher, administrators, and counselors evaluate each ELL student’s schedule for appropriate placement, monitor progress, and quickly prescribe interventions when students are not succeeding. The Migrant Counselor similarly tracks the placement and progress of Migrant students and provides assistance in ensuring a program of instruction which is most appropriate to their needs. 
3. Describe in detail how CTE programs that are designed to enable special population students meet the local adjusted levels of performance will be provided. (Perkins IV Section 134[b][8][B])

All special population students have access to CTE programs. CTE teachers have received specialized training which has enabled them to adapt their lessons to meet the various needs of our students with special needs. These accommodations may vary depending upon the needs of the students. Some accommodations may include the following: modifying lesson plans, allowing more time for tests, having printed material read to the special needs student, etc. Adaptive equipment has been purchased and can be found in some classrooms. Throughout the school year, special needs students also attend career fairs, maintain portfolios, receive employability training and are exposed to guest speakers from various occupations. Additionally, a large percentage of our CTE teachers attend Individual Educational Plan meetings of their students to provide input and transition recommendations for student success. 
4. Describe the planned activities to prepare special populations, including single parents and displaced homemakers who are enrolled in CTE programs, for high skill, high wage, or high demand occupations that will lead to self-sufficiency. (Perkins IV Section 134[b][8][C])

There are numerous activities in place that are being used and will continue to be addressed to prepare special populations for jobs in high skill, high wage, or high demand occupations. This work is already underway and will be further enhanced by Carl Perkins. The district working with partners has begun to create a model for the development of new career pathway options in industry clusters that are not only relevant to the existing business community, but strategically selected for their higher paying jobs. Pathways are planned that will be aligned with industry standards. To further address the needs of special populations, the district has established business advisory committees to support growth within the identified career clusters. This will better assist us in meeting industry needs by preparing our special populations for these high-demand targeted industries by building curriculum based upon information and knowledge from employers. The special population students will be better focused and more engaged in a pathway of their choice, which will result in a better academically and technically prepared workforce industry is demanding. Exposure to careers through pathways, industry visits and speakers will increase the knowledge base of special populations in both soft and hard skills, which have previously been areas of concern by industry. Lastly, the articulation of classes will allow special populations to have a seamless course of study enabling them not to repeat subject matter, allowing for more breadth and depth of content matter; whereby, better preparing them to enter into business with a broader range of skills and self-sufficiency.
5. Describe how individuals who are members of special populations will not be discriminated against on the basis of their status as members of the special populations. (Perkins IV Section 134[b][9])

The district adheres to a strict policy of non-discrimination in all of its programs. Special Education, English learner program, Migrant, and Counseling staff are diligent in monitoring student enrollment and performance in academic and vocational courses. Whenever a student needs special accommodations to fully participate in a program, necessary materials, equipment, or other support are provided.  All CTE teachers have participated or will participate in training in strategies for addressing the needs of EL students.   Support for special education students is provided as delineated in IEPs.
6. Describe strategies to identify, recruit, retain, and place male and female students who desire training for nontraditional fields. (Perkins IV Section 134[b][10])

NOTE: Nontraditional fields are those in which one gender comprises less than 25 percent of the total number of employees. Examples: cosmetology is a nontraditional occupation for males; construction is a nontraditional occupation for females. CTE programs for these occupations are classified as nontraditional programs.
Within our county, there has been an ongoing effort to identify, recruit, and place male and female students who wish to participate in non-traditional programs.  As a result of Imperial County’s high unemployment rate over the last five years (at present over 23%), it is difficult to find employment in any area, be it traditional or non-traditional.  Discussion with law enforcement agencies, geothermal plants, transportation agencies, security companies, construction firms, etc., regarding the need to employ more women in predominately male work forces is ongoing.  With the exception of heavy equipment/tractor operation, Agriculture is well integrated; men and women work side by side in the fields and produce facilities.  Additionally, there are many women employed in agri-related fields such as the sale of farm equipment, fertilizer, pesticides/herbicides, and farm office management, etc. 
As a rule, there tends to be few males in the ROP Careers with Children program, however there are currently 11 boys participating. And although there have historically been significantly fewer females in the ROP AutoCAD, Automotive Technology, and Welding classes, each year the gender imbalance decreases.  There was a time when very few girls enrolled in AutoCAD, but at present 18 of the 47 students are female.  In Woodworking courses the number of females has increased over the past three years from five or six to 21. Although Welding and Automotive courses currently include just six and five females respectively, there have been years when there were three or fewer. Unfortunately, despite genuine efforts on the part of Auto and Welding instructors, there is a tendency for many girls who enroll in these heavily male-dominated courses to drop prior to the end of the first quarter.  
While there is a consistent message delivered to students that gender is not a barrier to their pursuit of any career area, counselors and teachers will continue to make a special point of encouraging students to enroll in courses that are nontraditional for their gender.  This will be clearly communicated to students and parents during meetings with teachers, counselors and administrators. Development of new strategies for retention of non-trad students will be investigated and implemented. 
Section 3:
Guidance and Counseling

1. Describe how ongoing career guidance and academic counseling will be provided to students regarding CTE, including linkages to future education and training opportunities. (Perkins IV Section 134[b][11], EC Sections 51224 and 51228, State Plan) 

Counselors recognize that CTE courses play a critical role in maintaining students’ interest in school.  While many students who excel in core curricular courses also do well in CTE courses, there is a faction of the student population that struggles or is disinterested in core content but flourishes in the hands-on, relevant curriculum provided in CTE classrooms.  In many cases, this is sufficient to keep students engaged, coming to school and completing the requirements necessary to graduate.  The counselors, CTE staff and administrators are well aware of the need to monitor students who demonstrate indicators that they may become disenfranchised and are quick to provide guidance in directing students toward CTE programs that appeal to their interests.  

The percentage of CTE program completers who subsequently enroll in Advanced Education/Training, enter the Military, or gain Employment has exceeded the state performance level for the past three years. This is largely due to the efforts of counseling and CTE staff who work closely with students in helping them identify postsecondary education options and/or opportunities for employment connected to their interests and training.  Counselors and the CTE/Guidance Technician provide juniors and seniors with copious amounts of information regarding four-year universities, community colleges, technical colleges, and military options, and regularly meet with students to discuss their future plans. 

Frequent communication with area employers keeps the local business community informed of the types of training and skill development that is provided by the schools and often results in their seeking out potential employees from district programs.  Military recruiters meet with students who have indicated an interest.  Sponsored by Imperial County’s “College Going Initiative”, a contingent of college recruiters from throughout the state flood the campuses during a weeklong series of events emphasizing the importance of college attendance.
Students completing programs considered non-traditional for their gender will be provided specialized guidance from counselors and the CTE/Guidance Tech regarding opportunities for further training and/or employment.  Assistance with college and job applications will be provided. When possible, opportunities for internships or job shadowing will be arranged in order to connect students with local employers.
2. Describe how local career guidance and academic counseling efforts are aligned with other state efforts, i.e., Senate Bill 70, 10th Grade Counseling, other counseling and guidance funds. (State Plan)

As defined by the CDE, 10th Grade Counseling is “A program that supports the systematic review of academic progress and counseling during the final two years of high school.”   CUHSD coordinates the funds of the program which are included in the Pupil Retention Block Grant to supplement guidance activities, particularly those associated with assessing student interest and skills.  Career and college exploration are key components.  

The Supplemental Counseling Program allowed for the addition of 3.5 FTE PPS credentialed staff members in the district who help to provide students with information on educational and vocational options available to them and to assist students who have failed or are at risk of failing the California High School Exit Exam (CAHSEE), as well as students who are at risk of not graduating due to insufficient credits.
Section 4:
Comprehensive Professional Development Provided to Teachers, Counselors, and Administrators

1. Describe professional development activities for CTE teachers that go beyond those activities offered to all teachers through the use of district funds. (State Plan)

All CTE teachers have been and will continue to be provided opportunities to attend workshops and training that focus on state-of-the-art vocational and technical education programs and techniques.  CTE teachers recognize the importance of keeping pace with changes in all aspects of their affiliated industry, and will continue to participate in professional development activities that support their staying current with technological and systematic advances in their field. Over the last few years, CTE staff have participated in numerous in-services, workshops, and conferences including the CUE Conference, the FFA Leadership Conference, the Partnership Academy Conference, Child Development Conference, various ICOE computer applications workshops, AYES Training Conference, and numerous others.  

2. Describe the professional development activities implemented or planned for the implementation that focus on the California CTE Model Curriculum Standards and Framework. (State Plan)
CUHSD teachers meet together with their colleagues who teach the same content approximately twice each month on minimum days.  During this collaboration time, teachers review and discuss the CTE Curriculum Standards and the Framework.  Teachers are currently evaluating course outlines to ensure alignment with state standards, making revisions as needed.
IVROP has offered academic teachers, CTE teachers and counselors at the high school and community college levels opportunities to attend professional development activities to gain more content knowledge on their particular discipline along with methodologies on how to design and integrate lessons. Some of these training sessions have included the following: an explanation of the language arts content standards, training for the review and understanding of the California Career Technical Education Model Curriculum Standards and training on the introduction to the California CTE Framework. Most recently, teachers had the occasion to meet in subject specific teams, which allowed for more in-depth review and analysis of subject content, CTE and industry standards as they relate to the course they teach. Approximately seventy-five percent (75%) of our teachers have addressed the alignment of their course to the State Content and CTE Standards. Of those, approximately sixty percent (60%) have completed this task. 
Continued exposure to emerging trends and research through conferences, workshops and seminars will continue to allow staff to make specific suggestions for curricular changes to better align courses with workforce needs and skills. This Carl Perkins funding will allow IVROP staff and teachers to continue to work on monitoring and revising the courses to reflect changes in the industry. As IVROP continues to incorporate cross-curricular work with academics and a real-time work environment, the outcome will be a comprehensive educational work program that will convert students into effective and valuable life-long learning employees. Over time, all of these activities will promote greater interest by our students in CTE fields, and satisfy industries struggling to find a skilled workforce. 
	STAFF DEVELOPMENT
	Goal: 1 

Enhance CTE teachers’ knowledge and understanding of the California CTE Model Curriculum Standards and Framework

	ACTIVITIES – 

	Outcomes/Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4 2011-12
	Year 5 2012-13

	1.
	CTE Teachers will be provided opportunities to participate in professional development that increases familiarity with the Model Curriculum Standards and Framework
	33% of teachers participate in training
	33% of teachers participate in training

(66% cumulative)
	33% of teachers participate in training

(99% cumulative)
	50% of teachers participate in refresher training
	50% of teachers participate in refresher training

	2.
	CTE teachers will be provided opportunities to participate in training designed to enhance knowledge of their content area standards
	33% of teachers participate in training
	33% of teachers participate in training

(66% cumulative)
	33% of teachers participate in training

(99% cumulative)
	Teachers participate in refresher training as needed (min. 25%)
	Teachers participate in refresher training as needed (min. 25%)


3. Describe the ongoing professional development initiative(s) made to effectively integrate and use challenging academic and CTE standards that is provided jointly with academic teachers. Include any professional development activities conducted in conjunction with secondary and postsecondary agencies. (Perkins IV Section 135[b][5][A][i])

CUHS employs an Academic Coach and three resource teachers who work with all staff in improving pedagogical skills designed to improve the quality of instruction in all classrooms.  Resource staff regularly provides targeted training in the areas of effective teaching strategies, classroom management, and assessment.  Upon request they offer one-to-one professional development through a process involving observations, feedback, reflective discussion, and/or modeling when appropriate. They facilitate conversation and planning within content teams and among cross-curricular groups regarding essential standards and measures for determining mastery of identified standards.  

The District Leadership Team annually plans the districtwide focus of professional development, and continuously monitors and adjusts activities as the year progresses.  Last year, academic, CTE and other non-core teachers participated in training and collaborative learning activities that focused on high quality, standards-based formative and summative assessments based on the work of Dr. Rick Stiggins.  Over the next five years, the district will maintain its staff development focus as all instructional staff work together as professional learning communities expanding their knowledge and skills in effective pedagogical and assessment practices.

Furthermore, the district and site level leadership teams will ensure that CTE, academic, guidance and administrative staff members participate in professional development that:

· focuses on integration of rigorous academics with technical subjects; 

· includes activities that are high quality, sustained, intensive, and classroom-focused in order to have a positive and lasting impact on classroom instruction and the teacher’s performance in the classroom, and they are not one-day or short-term workshops or conferences;

· ensures teachers can effectively develop rigorous and challenging, integrated academic and CTE education curricula jointly with academic teachers; 

· develops a higher level of academic and industry knowledge and skills; and

· ensures teachers can effectively use applied learning that contributes to the academic and career and technical knowledge of the student.

Based on an analysis of school level achievement data and identified student and staff needs, the schools’ SPSAs establish clearly defined staff development goals, objectives and activities which are aligned with district goals and explicitly related to instructional improvement and increased student performance on state standards.  
4. Describe the pre-service and in-service training provided to staff in effective teaching skills based on research that includes promising practices. (Perkins IV Section 135[b][5][A][ii])

CUHSD is committed to ensuring that all staff participate in ongoing, high quality professional development. The work of Rick Stiggins, Rick DuFour, Robert Marzano, Doug Reeves, Ken O’Connor, Grant Wiggins, Maria Montaño and Ruby Payne is used as the foundation of our district-wide instructional improvement planning and related training. Well defined and understood professional development goals are part of a multi-year district plan that maintains a focus on research-based strategies for effective teaching in all curricular areas with particular emphasis on assessment literacy.  
Over thirty certificated staff, including several CTE teachers and counselors, have signed up for a series of two hour trainings on Classroom Assessment for Student Learning (Stiggin, Chappuis, & Chappuis) to be offered throughout the current school year.  Last year nearly all of the CTE teachers participated in a book study of A Repair Kit for Broken Grades (O’Connor). Pre-service activities for 2008-09 included a one-day workshop about developmental assets presented by Clay Roberts, who will be returning this year to continue his training that is founded on research about affective influences on student performance.
5. Describe the in-service and pre-service training provided to staff in effective practices to improve parental and community involvement. (Perkins IV Section 135[b][5][A][iii])

CUHSD has provided staff development and allocated funds for teachers to attend trainings on and off campus to improve teachers’ skills in parent involvement.  From 2004 to 2007, Dr. Maria Montaño provided training to all teachers in the district based on her research on language registers and discourse patterns. In addition to a myriad of strategies for teaching English Learners, Dr. Montaño’s training helps teachers better understand patterns of speech, particularly of our Spanish speaking students and parents. This understanding enables teachers to better address issues in ways that help avoid the possibility of offending Latino parents and community members.   Since that time the district’s Academic Coach has provided this training for all new teachers and all classroom aides.  Methods taught during these trainings are applicable to every content area.  Similarly, over the past five years, many teachers and administrators have participated in “A Framework for Understanding Poverty” presented by Ruby Payne.  From this valuable training more information about how better to serve our underprivileged students and an understanding of our families was gained. The Academic Coach is now a certified trainer and provides this effective research-based training to all new teachers.
The Noah Salzman (Tools for Schools) program for classroom management was adopted district-wide three years ago. Initial implementation involved training for all staff and continues to be provided each year for new teachers.  A component of this training includes effective strategies for communicating with parents regarding their student’s deportment - about both positive and negative behaviors. 

During staff in-service prior to the start of school, teachers are trained/coached in the importance of communicating with parents for reasons other than negative behavior.  Every teacher is required to call parents of every student in their second period class to introduce themselves, communicate their desire to assist the family during the upcoming school year, and invite the family to "Back to School Night".  A script written in English and Spanish is shared with all teachers. We are fortunate in that many teachers are bilingual and able to communicate well with Spanish-speaking families.  For those not fluent in Spanish, a Spanish teacher provides coaching in the pronunciation of the words in the script. Due to this practice, we have seen an increase in the number of parents attending "Back to School Night", which increases parents’ understanding of what will be expected of their son/daughter during the school year and also provides opportunities for them to meet their student’s teacher, thus forging the beginning of relationships. 
To improve ongoing communication with parents about student progress, the schools are in the process of opening a “Parent Portal” to the Aeries system, which will provide parents with the opportunity to monitor their children’s grades, attendance and transcripts online.  Training has recently been offered in utilizing the Aeries Grade Book module to facilitate this access.
Staff members are trained in interpreting test scores from a wide variety of tests, so they can help parents to better understand the results during parent-teacher conferences. Focused efforts on Assessment for Learning include a major emphasis on student and parent involvement.  This program promotes the big idea that student involvement in assessment, record keeping and communication are key.  Training is on-going during staff collaboration time every other Wednesday.

Teachers, administrators and parents attended the California Parent Center Leadership Development Conference On School, Family & Community Partnerships last year. This training impressed upon those in attendance the importance of offering multiple opportunities for information to be shared.  This can happen through the sharing of information at various times throughout the day (perhaps a morning and evening session) or through multiple meetings throughout the week, taking into consideration parents' busy work schedules and other priorities.  It was even suggested that schools take meetings to various community sites to assist those parents who are unable to travel. 
6. Describe the in-service and pre-service training provided to staff in the effective use of scientifically based research and data to improve instruction. (Perkins IV Section 135[b][5][A][iv])

There is little if any training in the district that is not supported by credible research.  Citations to research are clearly made, and staff understands that all systemwide improvement efforts are or will be based on the results of scientific study.  Training, therefore, in effective research is more implicit while training in data use is more explicit. 
The district utilizes Aeries as its student information system and Data Director for the purposes of developing and scoring common assessments and generating reports of demographic and state testing data.  During pre-service activities this August, training in the use of both of these programs was provided.  
One Resource Teacher has been designated as the district lead for Data Director, and she offers ongoing one-to-one and small group training.  One such training this fall provided teachers with the steps to developing a single report on students in their classes that included multiple years of CST, CAHSEE, CELDT, grade, and demographic data. Local data generated from the administration of common assessments enables teachers to collaboratively review detailed reports of the results, analyzing outcomes that demonstrate group and individual mastery levels.  Item analysis allows for determinations regarding test validity.
The CUHSD Data Analyst participates routinely in professional development relative to local and statewide data efforts.  Sharing knowledge regarding data use is integral to his role.  It is not uncommon for him to work with teachers, counselors, and administrators in assisting them with inputting, extracting, and analyzing data.  
Staff members at all levels are familiar with and utilize data that is available on the CDE’s DataQuest and Ed Data websites.
7. Describe the professional development programs for teachers of CTE and other public school personnel who are involved in the direct delivery of educational services to CTE students, to ensure that such teachers and personnel stay current with all aspects of an industry. (Perkins IV Section 135[b][5][B])

While all CTE instructors recognize the critical role they play in supporting the core curriculum through integration of relevant instructional activities, their passion lies in the technical content of the courses they teach.  All are continuously engaged in expanding their knowledge of their trades through reading, research and participation in industry-related training and workshops.  
Several CTE teachers attend the CUE  and EdTech Conferences each year, and many participate in the various ICOE computer applications workshops that are offered.  The Agriculture teacher annually participates in several conferences, workshops and meetings including California Association of Teachers of Agriculture Conference, the FFA Leadership Conference, and regional meetings.  Teachers in the Legal Services and Visual & Performing Arts Academies attend the California Partnership Academy Conference.  The CalSAFE Coordinator participates in the Child Development Conference. The Automotive instructor attends the AYES Training Conference and NACAT Conference.  Over the years, several CTE teachers have attended the California Industrial Technology Educators Conference – two participated last year, but as many as five have gone in prior years.  The Dental Assistant teacher attends monthly meetings of the local dental association at which latest industry practices are discussed.  The Culinary Arts instructor recently attended certification training for safe food handling.
8. Describe the internship programs that provide relevant business experience to teachers. (Perkins IV Section 135[b][5][C])
Faculty and counseling personnel need to have experiences in workplace settings; these experiences will be provided through internships (externships) and professional development activities. These internships (externships) will be used to provide work experience at a variety of worksites to teachers and counselors in high-skill, high-wage industry sectors. Teachers and counselors will be given an orientation to familiarize them with the process. A follow-up meeting will be conducted so that staff will have an opportunity to share their experiences with one another. Exposure to the various aspects of an industry may include: planning, technical and production skills, underlying principles of technology, labor issues, and health, safety and environmental issues. This will offer teachers and counselors experiences that will enable them to refine and upgrade their curricula and develop learning communities within the business community. This will also promote the interfacing of local business establishments with educators so those educators can learn how curriculum should be augmented or altered to make it more relevant to industry needs and requirements. This will help better prepare students for jobs in emerging technologies. Additional outcomes from internships (externships) will be increased dialogue between and among educators and the business community. Educators will develop new insights into industry skill requirements—both soft and hard skills. Lastly, the increased communication between educators will help in the placement of students in internships, whether they are paid or unpaid.
As an example, this past summer the welding instructor participated in on-site learning at Oramat Geothermal, GW Heinike and Co, Local 230 Plumbers and Pipe filters Union and NAASCO Ship builders in San Diego.  This opportunity provided insights into possible career options for students as well as valuable information on the latest welding technology.
9. Describe the programs designed to train teachers specifically in the effective use and application of technology to improve instruction. (Perkins IV Section 135[b][5][D])

Teacher use of technology as an instructional tool has increased exponentially over the past five years. Based on previously identified teacher needs, significant training in areas ranging from basic technology operations to data and assessment analysis has taken place.  All teachers have participated in training as part of large groups, small groups and one-to-one.  Consultants and staff with specific technology expertise have offered training during prep periods, after school and on designated staff development days.

CUHSD is committed to ensuring that teachers have the skills necessary to provide an instructional program that increases student achievement by taking advantage of the expanded learning opportunities offered by infusion of technology into the curriculum.  Therefore, planned staff development focuses on using “technology as a tool for learning”, rather than on “teaching technology”. Professional development will be crafted to support the needs of whole staff (e.g Aeries and Data Director training) as well as the individual needs of CTE teachers.  Training will be provided as needed in the effective use of new versions of software that is specific to CTE courses such as AutoCAD, 3D Studio Max, QuickBooks, etc.
The CUHSD technology training program will concentrate on continuing to build teachers’ personal proficiency and using these skills to improve their program of instruction.  Special emphasis will be placed on strategies for teachers that help them incorporate student learning activities involving access, evaluation, and use of information. Teachers will develop or expand their ability to use appropriate software applications to help students attain technical skills related to their CTE coursework as well as meet academic content standards and increase achievement. Teachers will increase their knowledge and use of software that facilitates the development of standards-based assessments, analysis of data, grading, attendance, and communication with parents.
Section 5:
Accountability and Evaluation of CTE Programs

1. Describe the process that will be used assess the academic and career technical performance of students participating in CTE programs. (Perkins IV Section 134[b][7], State Plan)

The district will annually assess the academic and career performance of CTE students based on an analysis of prior-year program accountability data, including the (a) number of students enrolled in the program (including the enrollment of special population students), (b) number and percent of program completers, (c) number and percent of secondary program completers who receive diplomas, (d) number of completers placed in the military, further education/training, or employment, and (e) number of nontraditional program concentrators and completers.

In addition, the annual evaluation methods will include:

•
CAHSEE scores (to measure attainment of academic proficiency in English and Math )

•
Student grades (to measure both academic and vocational proficiencies)

•
Attainment of a high school diploma

•
Attainment of a designated “Certificate of Proficiency” in capstone/ROP courses

•
Follow-up reports in regards to continuing education, training or employment.

The Data Analyst will oversee disaggregation of student data. Disaggregated data by content area, special population sub-groups and grade level will be generated to facilitate the analysis of student progress in all programs.  This information will be shared with school site administration and CTE teachers for planning and program improvement purposes.
2. Describe the process that will be used to evaluate and continuously improve the quality of CTE programs offered to students. What provisions are or will be in place to set priorities for local CTE program improvement and ensure alignment with the CTE Model Curriculum Standards and Framework. (Perkins IV Section 134[b][7], Section 135[b][6], State Plan)

The results of this assessment as described in the previous section will be used to formulate recommendations for improvement. School Leadership Teams will also conduct an evaluation of the effectiveness of each school’s instructional program through formal and informal evaluation processes. While the primary focus is on achievement indicators demonstrating proficiency on content standards in all classrooms and on effective teaching strategies, teams will also be assessing mastery of CTE standards in career pathway courses. In addition the adequacy of resources and the use of technology as an instructional tool will be evaluated.  The teams will meet regularly to assess progress in meeting district, SPSA and WASC goals.
On an ongoing basis course curricula will be modified to ensure that the instructional program focuses on the technical skills that are necessary to keep pace with current trends and technological advances.  During 2008-09 collaboration time that is allocated on twice monthly minimum days will be dedicated to ensuring that course outlines are fully aligned with CTE Model Curriculum Standards and the CTE Framework.

CTE instructors will continually evaluate the equipment, tools and technology that are being utilized in the industry. Whenever it is determined that particular hardware, software or other instructional materials would positively impact program effectiveness, and is financially feasible, appropriate acquisitions will be made.

3. Describe plans to increase the active participation of representatives from the workforce and economic development agencies including members of business, industry, and labor in planning, implementing, and evaluating funded programs. (State Plan)

It is the intent of both high schools to continue networking and articulating with representatives of business, industry, and labor in planning, implementing, and evaluating funded programs.  This will be done through meetings of ROP Advisory Committees, El Centro Chamber of Commerce Education Committee, the Board of Trustees, and Career Technical Education Advisory Committee(s).  
CUHSD is fortunate to have community and business representative who are interested in and actively involved in its high schools’ CTE programs.  As an example, at its most recent advisory meeting for the Automotive Technology program, representatives from every major automotive dealership in El Centro and Imperial attended.  This included both management and mechanics staff.  The entire committee was actively engaged in planning for the upcoming NATEF re-certification.
	COMMUNITY PARTICIPATION
	Goal:  Increase participation by business and employment development agency representatives in advisory committees.

	ACTIVITIES – 

	Outcomes/Benchmarks 

	
	Year 1
2008-09
	Year 2
2009-10
	Year 3
2010-11
	Year 4  2011-12
	Year 5 2012-13

	1.
	CTE Teachers will actively recruit one new business/community member to participate in the advisory committee.
	Three new business reps participate
	Three new business reps participate
	Three new business reps participate
	Three new business reps participate
	Three new business reps participate

	2.
	The district will ensure participation by at least two employment development (ED) agency representatives.
	Two ED agency reps participate
	Two ED agency reps participate
	Two ED agency reps participate
	Two ED agency reps participate
	Two ED agency reps participate


4. Describe the actions being taken and/or planned by the agency to ensure participation in California Longitudinal Pupil Achievement Data System (CALPADS) and California Partnership for Achieving Student Success (Cal-PASS) data systems process. (State Plan)

Note: It is expected that CALPADS will be fully implemented beginning July 2009.

According to the California Department of Education:

“CALPADS is the foundation of California's K-12 education data system. It will maintain longitudinal, individual-level data including student demographic, program participation, grade level, enrollment, course enrollment and completion, discipline, state assessment, teacher assignment, and other data required to meet state and federal reporting requirements. Data will be linked longitudinally using a unique, non-personally identifiable Statewide Student Identifier (SSID). CALPADS implementation is projected to occur in 2009-10.”

With an understanding of the state’s future expectations for data collection, management and transmission, CUHSD proactively volunteered to participate in the Best Practices Cohort grant program which is designed to build local data management practices and infrastructure to prepare LEAs to collect, maintain, report, and validate student- and teacher-level data to CALPADS.  Participation includes extensive training along with “deliverables” that are intended to prepare districts for full implementation of CALPADS.
Cal-PASS began as a San Diego County initiative to collect, analyze, and share student data in order to track performance and improve success from elementary school through university. Cal-PASS is a resource to help educators improve student achievement by identifying and reducing barriers to successful student transition in all levels of education: from kindergarten through college. CUHSD has a signed MOU with Cal-PASS and is working with Imperial Valley College in developing our local consortium.  IVC is working to secure a Cal-PASS facilitator to support the activities of our Imperial County secondary/ postsecondary articulation team that currently meets once each month.
Section 6:
Use of Funds
Section 135(a) of Perkins IV states, “Each eligible recipient (LEA) of the Section 131 and 132 funds shall use these funds to improve CTE programs.” Federal grant funds must supplement, or augment, and not supplant state or local funds. Federal funds may not result in a decrease of state or local funding that would have been available to conduct the activity had federal funds not been received. LEAs must be able to demonstrate that federal funds are added to the amount of state and local funds that would be made available for uses specified in this local plan. 

While the regulations do not provide a definition of “program improvement,” it is clear that the funds may not be used to simply maintain an ongoing program. The CDE has interpreted this requirement to mean that the funds may only be used to support activities intended to enhance the effectiveness of existing programs, modify or update existing programs, and to develop and implement new programs. 

1. Describe how the Perkins IV funds supplement general funds and funds from other resources, such as School Improvement, Title I, Senate Bill 70, Proposition 1D, tenth grade counseling, other guidance and counseling and others to improve the academic and technical skills of students participating in CTE programs. (State Plan)

The Central Union High School District recognizes the importance of preparing students for the 21st century workforce.  It is the intent of Central Union High School District to use its Perkins IV funds in addition to Title I, Title II, 10th Grade Counseling and School Improvement funds to:

· Provide students with access to a rigorous and relevant curriculum that integrates academic and career technical education learning activities 

· Provide students enrolled in CTE pathway courses with access to materials and equipment that are reflective of those found in local business and industry

· Ensure all students ongoing opportunities to thoroughly investigate career/education options that encourage them to make positive choices for their futures

· Enhance employability skills and promote positive character development
· Provide CTE teachers and counselors with high quality professional development opportunities
More specifically, Central Union High School District expects to do the following with Perkins IV funding:

· Expand and/or update technology used by students, e.g., computers, printers, software, audio/video, internet access, media, presentation hardware, networks and calculators.

· Provide CTE curriculum related supplemental resources, textbooks, reference materials, tools and equipment.
· Provide appropriate accommodations to special needs students

· Support guidance activities that are specific to CTE programs

· Offer students opportunities for firsthand learning experiences at industry and postsecondary locations including internships, ride-alongs, simulations, career fairs, community college and technical school visits, and other field trips.
· Support the activities of industry advisory committees
· Afford CTE staff opportunities to participate in in-services, workshops and other training necessary to maintain currency in their field and use of new technologies; increase knowledge and understanding of the CTE Framework and Model Curriculum Standards;  further develop effective teaching and assessment skills; improve parent and community communication; enhance skills and understanding in integrating academic and technical curriculum; gain additional information about serving special population; and enhance knowledge of ways in which to improve or expand CTE offerings.
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	 This Program of Study should be customized with course titles and appropriate high school graduation requirements as well as college entrance requirements.



	
	

	Industry Sector:
	Transportation     
	Signature of Secondary Administrator:
	     


	

	Career Pathway:
	Vehicle Maintenance, Service and Repair
	Signature of Postsecondary Administrator:
	     

	

	Program of Study:
	Automotive Technology
	Date:
	     

	

	This Program of Study is a formalized Tech Prep articulated pathway 
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 FORMCHECKBOX 
No

	LEVELS
	GRADE
	English/ Language Arts
	Math
	Science
	Social Studies
	Career Technical Education Courses
	Other Required Courses or Recommended Electives
	SAMPLE

Occupations Relating to this Pathway

	
	
	
	
	
	
	
	
	Occupations Requiring 

	SECONDARY
	9
	English 9     
	Algebra I      
	Integrated Science 
	
	     
	Physical Education
	Less Than  a 

	
	
	
	
	
	
	Auto Drive Train Chassis
	Intro to Computers
	Baccalaureate Degree

	
	
	     
	     
	
	
	
	Health
	►Vehicle Maintenance Intern

	
	10
	  English 10    
	Geometry
	Biology
	World History      
	
	Physical Education
	►Parts & Service Counter Person

	
	
	
	
	
	
	Auto Electrical Systems*
	Spanish I
	►Vehicle Maintenance Technician

	
	
	     
	     
	     
	     
	
	     
	►Salesperson     

	
	11
	English 11
	Algebra 2
	Chemistry
	U.S. History
	
	     
	►Lube Technician

	
	
	
	
	
	
	Auto Engine   Performance     
	Spanish II
	

	
	
	     
	     
	     
	     
	
	     
	Occupations Requiring a

	
	12
	     
	     
	     
	     
	ROP Automotive Technology     
	     
	 Baccalaureate Degree

	
	
	English 12
	     
	     
	Economics     
	
	     
	►Fleet Manager

	
	
	     
	     
	     
	Government     
	
	     
	►Parts and Service Manager

	
	
	*Articulated Dual Credit courses may be taken/moved to the secondary level for articulation/dual credit purposes.
	►Instructor

	POSTSECONDARY
	Year

13
	ENGL 110 or 120
	MATH 103
	PHYC 110
	     
	Engine Performance I
	Intro to Alternative Fuels
	►Manufacturer’s Representative

	
	
	
	
	
	     
	Emission Control      
	Auto Brakes*
	►     

	
	
	     
	     
	     
	     
	Auto Electrical Systems*
	Four Wheel Alignment
	

	
	
	     
	     
	     
	     
	Engine Performance II
	Drive Train Systems
	Industry recognized

	
	
	
	
	     
	     
	
	Air Cond. & Heating Systems
	certifications, licenses, or

	
	
	     
	     
	     
	     
	
	Engine Overhaul
	Credentials related to this

	
	Year

14
	COMM 120     
	MATH 110     
	CHEM 113
	HIST 108
	Engine Performance III
	Adv’d Auto Electrical Systems
	pathway

	
	
	     
	     
	     
	     
	Auto Work Experience
	Adv’d Brakes
	►AYES Certification     

	
	
	
	
	
	
	Auto Service Advisor
	Adv’d Four Wheel Align.     
	►     

	
	
	     
	     
	     
	     
	     
	Adv’d AC & Heating Systems
	►     

	
	
	     
	     
	     
	     
	     
	Adv’d Engine Overhaul
	►     

	
	
	     
	     
	     
	     
	     
	Engine Machining     
	►     
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	Industry Sector:
	Education, Child Development and Family Services
	Signature of Secondary Administrator:
	     

	

	Career Pathway:
	Child Development
	Signature of Postsecondary Administrator:
	     

	

	Program of Study:
	Child Development
	Date:
	     

	

	This Program of Study is a formalized Tech Prep articulated pathway 
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Yes 
 FORMCHECKBOX 
No

	LEVELS
	GRADE
	English/ Language Arts
	Math
	Science
	Social Studies
	Career Technical Education Courses
	Other Required Courses or Recommended Electives
	SAMPLE

Occupations Relating to this Pathway

	
	
	
	
	
	
	
	
	Occupations Requiring 

Less Than  a 

Baccalaureate Degree

	SECONDARY
	9
	English 9
	Algebra I
	Integrated Science
	     
	     
	Physical Education
	

	
	
	     
	     
	
	     
	     
	Intro to Computers
	

	
	
	     
	     
	     
	     
	     
	Health
	►Child Care Provider

	
	10
	English 10
	Geometry
	Biology
	World History
	Infant Care
	Physical Education
	►Preschool Aide

	
	
	     
	     
	     
	
	     
	Spanish I
	►Family Child Care Supervisor

	
	
	     
	     
	     
	     
	     
	     
	►After-School Program Supervisor

	
	11
	English 11
	Algebra 2
	Chemistry
	U.S. History
	Infant Care
	Art I
	►Infant Caregiver     

	
	
	
	
	
	
	
	Spanish II
	

	
	
	     
	     
	     
	     
	     
	     
	Occupations Requiring a

 Baccalaureate Degree

	
	12
	English 12
	     
	     
	Economics     
	     
*ROP Careers with Children     
	     
	

	
	
	     
	     
	     
	Government     
	
	Advanced Art
	►Child Protection Social Worker

	
	
	
	
	
	
	
	     
	►Preschool Director

	
	
	*Articulated Dual Credit courses may be taken/moved to the secondary level for articulation/dual credit purposes.
	►School or Adoption Counselor

	POSTSECONDARY
	Year

13
	ENGL 101
	MATH 119
	HEALTH 102
	POLS 102
	CDEV 100
	CDEV 120
	►Child Psychologist

	
	
	ENGL 102
	
	     
	     
	CDEV 101
	CDEV 121
	►Children’s Library Media Specialist

	
	
	
	
	
	
	CDEV 103
	CDEV 122
	

	
	
	
	
	
	
	CDEV/PSY 104
	PE 100
	Industry recognized
certifications, licenses, or

Credentials related to this

pathway

	
	
	
	
	
	
	
	     
	

	
	
	
	
	
	
	
	     
	

	
	Year

14
	  SPCH 100    
	MATH 110
	BIOL 100     
	HIST 120 OR 121
	CDEV 105
	CDEV 123
	

	
	
	  ENGL 201    
	
	     
	     
	CDEV 106
	CDEV 124
	►Child Devel. Assistant Permit

	
	
	
	
	     
	     
	CDEV 107
	CDEV 125
	►Child Devel. Associate Permit

	
	
	
	
	
	
	CDEV 200
	
	►Child Devel. Teacher Permit

	
	
	
	
	
	
	
	
	►Child Devel. Master Tchr. Permit

	
	
	
	
	
	
	
	
	►Child Devel. Prog. Director Permit


 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Agriculture and Natural Resources

Career Pathway: Agricultural Business

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Ag I (Introduction to Agriculture)
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	Ag II (Animal Science)
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	Ag III (Plant & Soil Science)
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	Ag IV (Business Management)
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Agriculture and Natural Resources

Career Pathway: Agricultural Mechanics

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Ag Metal and Welding
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	ROP Ag Fabrication and Welding
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	[image: image16.png]



	 FORMCHECKBOX 

	[image: image17.png]



	Yes
	180

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     


Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Arts, Media and Entertainment

Career Pathway: Media and Design Arts

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Introduction to Computers
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	Technology Exploration
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	ROP Computer Graphics
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with

Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Building Trades and Construction

Career Pathway: Wood Products

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Technology Exploration
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	ROP Advanced Wood & Cabinetry
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Education, Child Development, and Family Services

Career Pathway: Child Development

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Infant Care
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with

Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Engineering and Design

Career Pathway: Engineering Design

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Introduction to Computers
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	Technology Exploration
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	ROP Mechanical Drawing
	 FORMCHECKBOX 

	[image: image42.png]



	[image: image43.png]



	 FORMCHECKBOX 

	[image: image44.png]



	No
	180

	ROP AutoCAD
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	[image: image45.png]



	 FORMCHECKBOX 

	[image: image46.png]



	Yes
	180

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     

	     
	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	     
	     


Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Engineering and Design

Career Pathway: Computer Hardware, Electrical, and Network Engineering

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Introduction to Computers
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Finance and Business Industry

Career Pathway: Accounting Services

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Introduction to Computers
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Health Science and Medical Technology

Career Pathway: Therapeutic Services

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Introduction to Health Careers
*(planned for 2010-11)
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	*Perkins funding will not be used to supplement the Dental Assistant course until the district has implemented a course that is an introductory or concentration course in the sequence.


Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Hospitality, Tourism and Recreation

Career Pathway: Food Services

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	ROP Culinary Arts
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	Yes
	180 or 360

	Introduction to Food Services
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Public Services

Career Pathway: Protective Services

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Legal Services Academy Tech 10
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	No
	180

	ROP Legal Services Tech 11
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	No
	180

	ROP Legal Services Tech 12 (Careers in Law)
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Identification of the Career Technical Education (CTE) Sequence of Courses to be assisted with
Perkins IV Funds

 TC "Identification of the CTE Sequence of Courses" \f C \l "1" 
Instructions:  Based on the evaluation of the CTE programs offered, a local needs assessment, and a review of the core performance indicators identify each sequence to be assisted with Perkins IV funds for the duration of this plan. Only those sequences included in the local educational agency’s (LEA) approved 2008-2012 local plan are eligible for assistance with Perkins funds.

· Identify the Industry Sector title and the Career Pathway title for each sequence.

· List all CTE courses in the sequence and check the appropriate course level, funding source, indicate if Perkins funds will be used in this course, and duration (in hours) for each course.

· Sequences culminating in a Regional Occupational Center Programs (ROCP) course should list the ROCP course name and indicate that course as the capstone class.

· Complete a separate “Course Sequence” form for each sequence to be assisted with Perkins IV funds.

Industry Sector: Transportation

Career Pathway: Vehicle Maintenance, Service, and Repair

District funded course provided in this sector if not included in this sequence:      

	Sequence of Courses
	Course Level
	Primary Funding Source
	Perkins

Funded
	Total Duration

	Name of Course
	Intro.
	Concentration
	Capstone
	District/COE
	ROCP
	Yes or No
	(In hours)

	Auto Drive Train Chassis
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	Yes
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	Auto Electrical Systems
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	Auto Engine Performance
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	ROP Automotive Technology
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